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Rationale

As a school, we recognise that a child’s life chances are influenced by their
ability to communicate their thoughts in writing. Being dedicated to giving
children the best start in life, it is vital we set out clearly what we expect the
teaching of writing to look like.

As well as being explicit in what we expect from the teaching of writing we
are also focusing on children’s ability to speak and be clearly understood.
One of the ways in which we hope to do this is through the expectation that
children always answer in full sentences in all lessons. For more information
about our expectations around speech and language please see our
Reading and Phonics clarity document.

The following document builds on the excellent practice we already have
taking place in our school following our Talk 4 Writing training and links closely
with our Reading and Phonics Clarity Document.

Talk 4 Writing (T4W)

Planning
As a school we have mapped out the Talk 4 Writing curriculum across all of

the year groups ensuring that within every year group there is a balance of
Fiction, Non-Fiction and Poeftry taught.

The types of Fiction, Non-Fiction and Poetry taught across the year groups
have also been considered so that within each phase the children learn the
various genres in each type of writing. (see Appendix 2)

The text objectives that help improve children’s writing have been carefully
considered and have been mapped out by Pie Corbett in a Progression of
Skills document. This ensures that children are progressively improving the
quality of their writing. (see Appendix 3)

We appreciate that writing happens in all subjects so as a school we have
created writing moderation grids that will be used to assess the writing of
children across the curriculum (see Appendix 4)

As a school our planning for Talk 4 Writing has evolved and teachers are now
expected to plan writing during PPA. This is to allow teachers the
opportunities to discuss the different sections the come together to make a
Talk 4 Writing unit of work. (see Appendix 5)

Once agreed the A3 form should be used to help create the SmartNotebook
slides that will be used in both classrooms over the course of the unit. By
reducing the amount of written planning required we hope to allow teachers
the chance to focus on the quality of their model text that is matched to the
needs of their children, the resources in their room, the questions they ask
children, and the process of teaching writing rather than duplicating work.
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Baseline Assessment — Cold Task
This is the first part of a Talk 4 Writing unit and begins a couple of weeks
before the unit starts with a cold task.

A cold task is a baseline assessment of what children already know about a
particular genre of writing or text objective. We want to support our children
to become confident writers so it should not be ‘freezing cold’. This means
that there should be some stimulation to give the children a basis for writing.

Once the children have completed their cold task, these should be deep
marked by the teacher. Here the teacher will identify individual targets for
each child. Targets will be ongoing and new targets will be added as soon as
the previous target has been met. New targets do not need to be set after
the cold task if the previous targets are still to be achieved (see Appendix 6).
These work alongside the text objectives that are driving each unit.

The teacher should also use the cold task to identify themes within their class
and the general gaps they have and plan to address these within the unit.

Planning Stage
The teacher has all the information they need to plan the unit. They have:

e used the cold task to identify gaps in children’s learning
e the text objectives for their year group in the progression document
e the genre of writing they should be focused on from the long-term plan

Model Text

The first thing they should do is create or adapt a model text together with
their year group partner. This written model should be engaging and at an
appropriate level so that children make progress according to their year
group expectations (see progression document). Where possible, the model
text should also be linked to the curriculum topic.

The text should include all the features required for that genre at the level
appropriate to that year group. During this stage, you should ‘test the model
text’ you have created by boxing it up, analysing it and planning your toolkit.
This will ensure that it includes all the features required for progress and that
you have a clear focus for your teaching. All of this stage should be
completed before you begin teaching.

Imitation Stage
The next part of the process is the imitation stage, which begins with activities
designed by teachers to hook the children in to their new text.

Once engaged, the children would orally rehearse the text, with story
actions (see Appendix 7) and a text map to help them internalise the text.
You may also choose activities that help the children deepen their
understanding, using for example, drama techniques. Children internalising
the text is a crucial aspect of Talk 4 Writing and should not be marginalised.
To ensure that children learn the text, they should have the opportunity to
practice it at different points throughout the day. Text maps should also be
sent home to give the children the opportunity to practice the text at home
with their parents.
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During the imitation stage the teacher would also undertake a range of other
activities while the children are internalising the text. These activities include
spelling and grammar games; short burst writing activities; reading as a
reader activities; reading as a writer activities; (see Appendix 8) begin the
class version of boxing up (see Appendix 10) of the text by writing the
purpose of each section in the middle column on an anchor chart and
creating writer’s toolkits (see Appendix 11).

During this stage we expect children’s work to be deep marked once.

Innovation Stage

This begins once the children have internalised the text type and are ready to
move on. Again, this lasts approximately one week. In the majority of classes
this stage begins by finishing the class version of boxing up by adding the
class alterations to the original text in the final column on the anchor chart.

At the same time as the teacher is boxing up the final column, support staff or
a competent child should be recording further suggestions for innovations to
children’s individual texts for them to magpie.

For younger children or less confident writers, this stage might be substituted
for making changes to the original text map. It is important that the children
then orally rehearse the new class text.

Once the text has been boxed-up, the teacher should model (over the
course of a number of days) how to write different parts of the text using
shared writing, as they innovate on the original model text. The teacher
should use the writer’s toolkit to model key features and verbalise the choices
they are making as expert writers to their class.

In addition to shared writing, daily sessions of guided writing with specific
groups of learners should be planned into the week. These may support,
extend or target specific issues for groups of learners.

This process would support the children in independent writing a version of
the text, using ideas from the original text, the class shared text, the writer’s
toolkits and their own ideas.

These independent texts should be marked against the children’s individual
targets, text objectives and the Rocket that are all in place to improve
writing. During this stage there should be daily written feedback and next
steps from the teacher to ensure maximum progress. Although peer and self-
assessment can still be used in this stage in addition to teacher marking.

Independent Application Stage

This begins once the children have had the opportunity to write one version
of the text. Once teachers have assessed the children’s own text against
their individual targets and text objectives they can adapt their planning for
this week to focus on the areas the children have had difficulties with.

In this section the teacher might use some of the children’s own texts as
examples on the board using the visualiser and further examples of shared
writing that focus on the particular aspects of writing the class have found
difficult.
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However, the teacher should not ‘shared write’ an example of the genre so
that the children’s writing in that stage can be assessed as independent.

Editing and up-levelling/re-drafting should be embedded practice for the
children during this stage, using all they have learnt throughout the unit. These
skills will need to have been taught explicitly and maybe displayed on an
anchor chart to remind the children about the differences. For ways of
increasing the level of sophistication within a child’s text (see Appendix 12).

Final Assessment — Hot Task

To assess the true understanding of the genre, children should write a hot task
a short amount of time after the end of the unit. They should use all the
information that they have gathered over the course of the unit, including
the model text, the class text, their innovated adaptation, independent
application, the writer’s toolkits and the advice of their teachers. It should
showcase their understanding of the text type they have been learning
about and shows how they have met their individual targets. There needs to
be an engaging stimulus to ensure that the children produce their best work.

After writing their hot task children should self-assess their work against their
individual targets that were set at the start of the unit. The teacher should
then check to see whether they agree with the child’s own assessment.

To allow the children to recognise and celebrate themselves as authors, it is
expected that they will publish a piece of work once a term. This work may
be displayed in the classroom if there is room or made info a class book to be
stored in the class library. This could also be a showcase from Topic Writing.

Pie Corbett’s Reading Spine

To compliment the original texts that are used to teach writing in the
classroom, the school has purchased a range of quality children’s fiction to
be read to the children during the week.

This reading spine ensures that children are exposed to a rich diet of story
types and authors to build their internal story library.

All model texts should be complimented by high quality texts related to the
genre. There should also be exposure outside the writing lesson, through
shared reading, to other models and snippets collected from quality
literature. They can then add to their writer’s toolkit by drawing upon what
other authors do. For example, if you are teaching about portal stories, you
may write a model text based on ‘Elf Road’ but would then read ‘The Lion
the Witch and the Wardrobe' at the end of the day and use carefully chosen
extracts within English lessons to ‘read as a reader’ and ‘read as a writer’ or
during Reading lessons.

Free Writing
Wherever possible, there needs to be opportunities for children to Free Write

independently across the curriculum. This gives them the opportunity to apply
their learning of genres across a range of subjects, whilst also practising key
basic skills. Children can choose how they respond in writing to a subject and
can refer back to old toolkits for support. For example, when writing about
the Egyptians, some may choose a non-fiction version and others a poem.
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Free Write opportunities must be planned into each topic week to promote
writing across the curriculum.

Spelling Lessons

Through question level analysis in KS2 it is clear that many of our children do
not have the necessary spelling skills, therefore we have added discrete
lessons into the KS2 timetable, where children are taught how to spellin a
whole class session. This builds upon the successful Phonics practice in EYFS
and KS1, and mirrors the dedicated daily lessons to ensure success.

KS1 will continue to use the Letters and Sounds program to support their
teaching of spelling strategies. There should be five daily phonics sessions
lasting 20 minutes. Within this session, children will practice spelling words
containing the new phoneme or grapheme and will apply this in sentences
at the end of the lesson. High Frequency / Common Exception words will be
taught in the phonics lessons using a range of strategies.

Spelling in KS2 should be taught over 4 sessions a week, with each session
lasting approximately 20 minutes in length.

At Hunslet Carr, we use a spelling scheme in KS2 called ‘Spelling Shed’
combined with the teaching of 4 specific skills (Appendix 13). Teachers should
use this to follow the recommended objectives for their year group at
particular times of the year.

The lessons mirror the structure of Phonics lessons and move through a
‘Revise’, ‘Teach’, ‘Practise’, Apply / Assess’ sequence. The lesson plans can
be used as a guide for the teacher’s own planning, but it should always be
led by an assessment of the needs of the children. This is what a KS2 spelling
week should look like:

Day 1 - Spelling Shed lesson part 1

Day 2 - Spelling Shed lesson part 2

Day 3 — Other work to compliment rule taught on days 1 and 2

Day 4 — Teaching and practise of specific spelling skill, linked to Common
Exception Words.

Spelling work should be completed on whiteboards, with rules and guidance
recorded in the orange spelling books. Individual spellings should also be
recorded in these books. Spelling progress across school will be assessed
through application in books and a termly formal spelling test, giving a
spelling age for individual children.

Handwriting
See separate clarity document.

Displays
Washing lines are the means by which children can access support for English

rather than a fixed display. More details can be found in our ‘Classroom
Environment and Display Expectations’ document.

Timings
For 2019-20 we expect each class to have 90 minutes of dedicated Reading

and Talk 4 Writing each day. This should be split roughly into 40 mins of
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Reading and 50 minutes of Talk 4 Writing. Depending on your timetable
(Break, Lunch, PE etfc) these sessions do not have to run back to back.

Please note that this 20 minutes does not include Handwriting or Spelling
lessons.

Writing Celebrations

We celebrate children’s writing in a number of ways:

Work chosen as a good example and displayed under the visualiser or
as a WAGOLL

Work displayed on the classroom ‘Wall of Fame' display

One child chosen as the writer of the half-term. They would receive
their certificate in assembly in front of their parents and their work
would be displayed in school. Their photo would also be displayed on
our school website

One child chosen as the handwriter of the half-term. They would
receive their certificate in assembly in front of their parents. Their photo
would also be displayed on our school website.

3 children from each class chosen weekly to receive a Golden Ticket
for presentation and collect a prize from the Headteacher.
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Appendix 1 - Glossary of Terms in the order they appear above
Cold Task

The cold task is a baseline assessment tool that is undertaken by the children
before the start of a new unit. From this writing, three clear targets will be
given to each individual child. Even though the marking / analysis of the cold
task should be deep - there is no expectation for written feedback on the
cold task as this will be in the form of writing the three individual targets.

In our English Journals, ticking the appropriate box at the top of the page
should identify cold tasks. Children should be supported to write the particular
type of text at their current best level. This might include discussing similar text
types as a class, discussing ideas for what might happen in the text or giving
children parts of a text or stimulus in order to scaffold their writing.

Individual Targets

Teachers should deep mark the cold task and from this identify three
individual aspects of writing that need to be improved. These should be
recorded on a target card.

These might include targets based on specific basic skills such as:
e Spelling of common words, common spelling patterns or pre/suffixes
e Handwriting errors such as ascenders/descenders or common joins
e Grammatical agreement
e Punctuation
e Using more challenging sentence structures.

Text Objectives

Each year group from Reception to Year 6 has a series of objectives under
the following headings:

Text Structure

Sentence Construction

Word Structure / Language

Punctuation and Terminology

Teachers should decide which objectives to focus on according to their
assessment of the cold tasks.

Target Cards
These should be at the front of the children’s spelling books. Targets should be

reviewed regularly and new targets set immediately after one has been
achieved.

Model Texts

Teachers should write model texts during the planning stage. On occasions
they may need to be written from scratch if there is no suitable text, or they
can be adapted from a significant and relevant text, ideally that is related to
the topic they are covering.

There should be a clear difference in length and sophistication of the model
texts from Nursery to Year 6.

It is key that the progression document is used when writing the model text to
ensure that it contains age-appropriate spellings, text features, sentence
structure, punctuation and grammar.
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A good ‘main’ model text is one that the children can learn from. This model
should include the key features and tools that teachers want the children to
learn, but also have a clearly fransferable and identifiable pattern on which
they can base their own writing. The model text should be no more than 350
words in length and it will be this text that the children learn off-by-heart.

The model texts in EYFS should be made into big books.

All model texts need to be better than the best writer in class. To ensure that
the children do not lose interest, model texts should be engaging and not too
complex for their age group. Throughout KS2, it may not be appropriate for
model texts to be a full story — something that is certainly not possible in upper
KS2. An extract from a key text should be written, that contains the key
features that will be taught. Learning the text in KS2 needs to be quick and
punchy. By Y5/Y6, depending on the needs of the children, they may just
learn a short extract of 250 words or the model text may just be a paragraph.

Hook
It is important that we engage and hook children into the texts we are going
to be using over the next two to four weeks.

Hooks might include:

e EYFS
o Costumes added to the dress-up corner.
o Puppets are infroduced to the small world area.
o Pictures and writing frames in areas of provision.

e KS1/KS2
o Changing areas of the classroom i.e. Crime Scenes, Aliens
o Visitors to the classroom, hot seating or interviews
o Video Clips or music to intfroduce the text

Orally rehearse
When learning the text for the first few times children find it easier to

internalise by saying the text out aloud as part of a group.

There are a number of strategies you can use to help children orally rehearse
the text. These include:
e Whole class retell - where the whole class retell the story at the same
time
e Group retell - where each group of children is given a part of the story
e Pairretell - where each pair take it in turns to say a paragraph,
sentence or word

At Hunslet Carr Primary School it is an expectation that one class in the year
group records their orally rehearsed text and uploads it to the school’s
website for parents and carers to watch.
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Story Actions
When learning the text it is also easier for the children to internalise by adding
actions to the text. T4W has a set of actions that match common story words

As well as these agreed actions teachers are encouraged to get the children
to come up with actions for different parts of the story, either when learning
the story as a class, group or pair.

Text Mapping

When learning the text for the first few times another aspect that can support
them is a text map. Struggling learners may need to draw the text map
themselves to support them to internalise the story. Punctuation should be
added to the text map to help aid understanding.

There are a number of strategies you can use to help children use a text
map. These include:
e Pre-drawing the whole map or parts of the map before infroducing the
text to the children
e Adding more or less detail to the map depending on which group the
children are in
e Grouping pictures together in a box that represents a sentence or
paragraph
e Including key story language in the map so children can recognise
where they are within the text
¢ Including punctuation so that children understand sentence structure
and how punctuation is used within the text.

A computer program on all staff laptops called ‘In Print 2’ is an excellent
resource to create a version of the text with pictures for SEND/EAL children to
learn and internalise the text.

At Hunslet Carr Primary School it is an expectation that one class in the year
group takes a photo of the text map and uploads it to the school’s website
for parents and carers to see. It is also expected that the map is sent home to
enable children to practice at home with their parents.

Spelling and Grammar Games

During the innovation stage it is vitally important that children are doing more
than just learning a text. There are many games available to use with your
class and these can be found either in the Jump Start books provided to
every year group and available in the staffroom or from a quick T4W Spelling
and Grammar game Google search.
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Short Burst Writing
Teachers need a range of short burst writing activities to undertake with their
class while the children are learning the text.

There are many SBW activities available to use with your class and these can

be found either in the ‘Talk 4 Writing across the Curriculum’ books provided to
every year group and available in the staffroom or from a quick SBW Google
search.

Reading as a Reader
Before the children are ready to innovate they must really understand the
original text. Pie Corbett says, ‘You have to slow it to know it’.

So using our Close Reading skills (see Reading and Phonics Clarity Document)
you should introduce a new text and then ask the right questions to establish
and analyse the meaning of the text. It is important that children have the
chance to respond in writing to the text. Ideas for this might include:

e Answering a question in detail and using evidence from the text

e Comprehension/SAT style questions about the text

e Recognising words and phrases that had a significant impact or that

were new to the reader.

Reading as a Writer

Having established and analysed the meaning of the text it is then important
that children understand the stylistic, grammatical and punctuation choices
used specifically for that genre of text.

Again, it is important that children respond to Reading as a Writer by writing
themselves. The Writer's Toolkit is often created from this session.

Boxing Up
It is important for children to be able to see the purposes of each part of a

text and how this is achieved in the model text.

At Hunslet Carr Primary School our boxing up grids have 3 columns. A class
version would have columns titled; ‘Original Version’, ‘Purpose’, ‘Class
Innovation’. An individual version would look the same but the 3@ column
would be ‘Individual Innovation’. Children’s versions should have the first 2
columns completed for them.

During the Imitate phase the ‘Purpose’ column should be filled in with the
class. During the Innovate phase the ‘Class Innovation’ should be filled in
with ideas not used written on a ‘Magpie Chart’.

Depending on the age and confidence of the children boxing up might be
done looking at a section of the text each day or the whole text boxed up in
one lesson. Note that Boxing Up is normally started towards the end of Y2.

Writer’s Toolkits

During the Imitation stage toolkits might be created during the 'Reading as a
Reader/Writer’ stage as the teacher guides the children in recognising how
the author created a certain mood, how they developed a certain
character or how they described a location. These are not exhaustive check
lists but should be suggestions about what the children could include.
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These should be co-constructed with the children through analysis of the
model text and other texts from the same genre.

Once the unit has ended, these toolkits should be saved so that children can
access them if they write in the same genre again at a later date, within the
curriculum for example.
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‘Magpieing’ Charts

To scaffold the children’s work and support their ideas, words and phrases
should be ‘magpied’ and recorded on flip chart paper for the washing line to
be used by children in their independent writing. These words and phrases
may have been ‘magpied’ from the model text or from other texts that
compliment the genre, or they may be from children or adults.

Anchor Charts
To support the children to independently apply their learning, an anchor
chart would be displayed on the washing line.

During the independent application stage the writer’s toolkit might focus
primarily on the aspects of writing that the class have found hard. Working
together with their class, a teacher would create an anchor chart that would
give advice on how to overcome the aspect they found hard. For example
instructions for how to write complex sentences or reminders of grammatical
agreements.
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Alter the Text Map

During the innovation stage of the T4W process younger children or less
confident writers might alter the text map to visually show how they have
innovated the story. This might be done using post-it notes on the original
map or pictures of different parts of the text in their English Journal.
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Shared Writing
Children in our school need to hear the thought process of an author so that

they can understand and eventually copy when writing independently the
effective choices an author makes.

In EYFS/KS1 this might involve basic skills such as phonics, punctuation and
using story language.

As children move through KS2 shared writing might begin to focus on more
complex aspects of grammar with teachers also modelling how writers would
consider the purpose of the text and their audience.

As teachers ‘think aloud’ their thoughts this is offen complimented with @
member of the support staff scribing unused choices on a flip chart creating
a ‘Magpie Chart’ ready to be put up on a washing line.

Guided Writing
Guided writing lessons are temporary, small-group lessons teaching those

strategies that a group of students most need to practice with immediate
guidance from the teacher. Guided writing lessons can be taught after a
whole-class lesson once the rest of the class are actively engaged in
independent writing.

Independent Writing

In the Innovation stage children have the opportunity to write their own
version of the original text. Depending on the age and confidence of the
children their version might closely match the original version or it might be
significantly different.

Children would use their individual boxing up grid (or altered text map) to
decide on changes that they have made to the original story. They would
then use the skills that have been modelled in shared writing and the writer’s
tool kits to create their own versions of sections of the text, paragraphs or the
whole text.

Often children would write their own text after the teacher has modelled a
section of the text but there is nothing to stop teachers making a range of
choices at that point. Choices might include:
e Supporting less confident writers with sentence starters or scaffolds such
as close procedure to aid them in their writing
e Allowing more confident writers to write beyond where the class are up
to in their shared story
e Allowing more confident writers to add in flash backs/forwards, new
characters or different events
e Allowing more confident writers to change the genre or point of view
of the characters involved.
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The Rocket

When children have written (whether that is a paragraph or longer piece of
the text) it is important that they are able to self or peer assess how effective
it is as a piece of writing.

At Hunslet Carr Primary School children would do this by checking their work
or that of someone else’s in their class against the Rocket.

For more information about the Rocket please see the ‘Marking and
Feedback Clarity Document’.

Visualiser

A key aspect of T4W is the editing and up-levelling/redrafting process after
children have written their own text (whether this be a sentence, paragraph
or a longer piece of text).

At Hunslet Carr Primary School we have the children’s individual targets, the
fext objectives and the Rocket to help assess and give feedback to the
children about how they are progressing towards these and one very
effective way of demonstrating these to the whole class is by putting
children’s work under the visualiser and highlighting where they have met a
specific target.

Editing

Editing is the process of checking for any spelling, punctuation or grammar
errors. This needs to be routine practice for the children from a young age
and can be practiced by activities such as ‘sentence doctor’'. The marking
policy sets out how we mark for SPAG, however, children will not learn if we
do all the work for them and correct them ourselves. Self and Peer
Assessment play key roles in this process.

Up-levelling / Redrafting

This is the process by which children improve the content of their work. They
may extend sentences by adding a conjunction, improve / add powerful
adjectives, add detail orimprove sentence structure.

Hot Task

At the very end of the T4W unit the children are asked to write a hot task. This
piece of writing is their chance to show all the skills they have learnt and
improved on during the unit.

Hot tasks should be identified by ticking the appropriate box at the top of the
page in their English Journal. Children should be supported in order to write a
particular type of text at their current best level. This might include discussing
similar text types as a class, discussing ideas for what might happen in the
text, providing an interesting stimulus and allowing children access to their
own previous writing and the writer’s toolkits.

After writing their hot task children should self-assess their work against their
individual targets that were set at the start of the unit. The teacher should
then check to see whether they agree with the child’s own assessment. It is
important the hot task is a neat celebration of their achievements, therefore
should be free from editing symbols or teacher writing throughout, other than
a positive acknowledge mark at the end of the piece of work.

#excessivelyclear




E:::;et Carr Primary School %%,i* % % %ﬁ%

Appendix 2 — Yearly Planning Grids

Talk for Writing Unit Coverage — Year 1

Fiction (3 weeks per unit) Non-Fiction (3 weeks per unit) Poetry (1 week per unit)

Wishing Tale Information Text Pattern and Rhyme (KST)
Conguering a Monster/Fear Tale  Insfruction Text Description (KS1)

Joumey Tale Explanation Text Nonsense/Humorous (KST)
Rags fo Riches Tale Recount Text

Talk for Writing Unit Coverage — Year 2

Fiction (3 weeks per unit) Non-Fiction (3 weeks per unit) Poetry (1 week per unit)

Finding/Losing Tale Information Text Patftern and Rhyme (KST)
Character Flaw Tale Instruction Text Description (KS1)

Warning Tale Explanation Text Nonsense/Humorous (KST)
Meeting Tale Recount Text

Talk for Writing Unit Coverage — Year 3

Fiction (3 weeks per unit) Non-Fiction (3 weeks per unit) Poetry (1 week per unit)

Wishing Tale Information Text Description (KS1)
Conqueting a Monster/Fear Tale  Insfruction Text Convey dn Image (Simile)
Journey Tale Discussion Text Cinquain

Rags to Riches Tale Recount Text

Talk for Writing Unit Coverage — Year 4

Finding/Losing Tale Information Text Descriptfion (KST1)
Character Flaw Tale Persuasion Text Convey an Image (Simile)
Warning Tale Discussion Text Cingquain

Meeting Tale Recount Text

Talk for Writing Unit Coverage — Year 5

Fiction (3 weeks per unit) Non-Fiction (3 weeks per unit) Poetry (1 week per unit)

Wishing Tale Information Text Descripfion (KST)

Conquering a Monster/Fear Tale  Persuasion Text Convey an Image (Word Play)
Journey Tale Explanation Text Convey an Image (Metaphor)
Rags to Riches Tale Recount Text

Talk for Writing Unit Coverage — Year é

Fiction (3 weeks per unit) Non-Fiction (3 weeks per unit) Poetry (1 week per unit)

Finding/Losing Tale Information Text Descripfion (KS1)

Character Flaw Tale Persuasion Text Convey an Image (Word Play)
Warning Tale Explanation Text Convey an Image (Metaphor)
Meeting Tale Recount Text
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Appendix 3 - Pie Corbett Progression Grid — Yearly Text Objectives

Text Structure

EYFS

Leam toretell a
simple 5 part story

Use a textistory
map and story
mouniain

Jain in with whale
clozs reteling of
story

Begin to
understand the
concept of
beginning. middle
and end

Use factual writing
Enic=d to o story

Write nomes,
lakels, capfions.
Eztz and messoges

Year 1

Uze text/story map
and story mountain
as planning fools

Deveslop story
openings

Understand and
uze the S parts to a
story

Liz= headings

Uze introduction.
middle section(s)
and ending in a
nor-fiction text

Liz= bullet points for
instructicns

Ls= lakelled
dicgrams

Year 2

Securely uzs
tesdt fstory rap oz a
planning tocl

Begin to uzs
boxing-up grid

Story endings to
become a secficn

Man-fiction
infreductions,
middle section|s)
and ending:s fo be
maore purposeful,
engaging and
informative

Conzistent use of
past and present
tenze

Usze of continuous
form of verbs in
paost and present
ternze to mark
actions in progress

Us= more complex
vocabulary for the
& part story

Year 3

Securely uss
textfstory map and
boxing-up grid as
planning tocls

Story ending to link
back to the start

Use perfect form of
werbs fo mark
relafionzhips of
firme and cause

Uz= of present
periect instead of
simple past

Use paragraphs to
organizs ideas

Uzz extendad
vosabulary fo
infreduce each of
the 5 story paris

Year 4

Independeantly use
text/story mop and
Ecvdng-up grid as
planning tocls

Use arange of
story cpenings

Usze logical

paragraph
organisafion

Group relafed
paragraphs

Develop suspense
wrifing

Develop a clear
distincficn
between rescluficn
and ending

Men-fiction endings
to engoge the
reader

Develop cohesion
through
appropriate
cheoice of pronoun
OF noun

Use connectives to
link inferrmation
within paragraphs

Year 5

Lecure,
independent us=
of planning tools

Secure use ofa
wvariety of story

openings

Varafion of
connectives within
paragraphs to
bwild cohesion

Linking ideas
ogross paragraphs

Secure use of
paragraphs

Consistency in
maintaining
viewpoint

Clear summary fo
appeal to reader

Start a story ot any
of the & parts

Usze a rangs of
layouts suitable fo
a et

Clear expression of
opinions

Year &

Zecure, independent
wse of plarning took
acnoss all genres of
wiriting

Lse suzpence, Jiff

Independenty start g
shory ot any of the 5
ports

Mairtain plat
corsistently, working
from plan

Zzcure use of linkdng
ideas within ond ocross
paragraphs using a
range of cohasive
devices

Zecure devslopment of
chorocteriofion

Use o varehy of kayouts
appropriate to purposs
U5z o ronge of
techniques to imohe
the reader

Bolonced coverage of
a fopic

Lse difimrent tachniques
to conclude texts

Use cppropriate forrmal
and irformal shyes of
wiriting

EYFS

Infroduce:
Simple senfences

Simple connectives
—and, whao, unil,
but

Say i, write it, read
it, check it

Compound
sentences using
coordinating
conjuncticns —and,
but

Verbal use of -lv.
CpEners

Repetition for
rhythm and
descrption

Year 1

Iniroduce:
Sentence fypes —
staternents,
questions and
exclomaticns

Simple connectives
— o, 50, because,
zo that, then, that.
while, when, whera

Using connectives
as opensrs

Written uze of v
openars

Embzellished simple
sentences using
adjeciives

Compound
senfences using
coordinating
conjunctions — or,
=0

Complex sentences
using “who"
[relative clause)

Year 2

Infroduce:
sentence fypes—
commands

wvariety of ways to
pen sentences

Eminelished sSmgle
sentencas using
adveros

COMmplE SENTENCES
[suiardination)]
trrough dropping ina
relative clouse
[whofwhich)

Additional
subordindgting
conjunctions —what,
while, when. Whers,
pecauss, then, 5o
that, if, 1o, unfi

Use of lang senfences
to add gescripfion

Use of sorf sentences
for emphass

Eqpandad noun
phrases

List of 5 for gescription

Develop:

Secure use of
compound sentences
using coordinating
conjunctions

Year 3

Infroduce:
Embelishad simple
sEntences using
adveros, adversial
phrases and
prepasitional phrases

Compound
EEntences using
coordinating
conpunctions — for,
not, yet

-ing clouses as
EIEMtENCE sharters

Cropping in @ relafive
ciause using whom,
wiose, that

Patierm of 3 for
pErsuasion

Topic sentences fo
infroducs non-fiction
paragraphs

Diglogue with
poweriul spesch
verts

Develop:
Lsing a wariety of long
and shart sentences

Lking a range of
subordinating
conpunchions for
COMplax IEntences

Ling list of 3 for
description
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Year 4

Infroduce:
Fondand English for verb
irflecticns

Serting with a sirile
-ed clovses as storters

Bpanded -ing clouses
as sforters

Cropping inan-ing
clouce

Zenience of 3 fo
develop acfion

Repetifion fo pasunds

Ciglogue witha
powerful speach vark
and odvero

Appropriate choice: of
pronoun or noun fo
avaid ambiguity and
repafition

Develop:

Us= of leng ard short
sartence: fo ochisve
desired irnpack

Zmcure use of smple
and embelizhad simnple
serfences

Fecure use of
compound sanfences
using coardinating
conjunchiors

Complex senfences with
a range of subordinafing
conjunchiors

Year 5

Infroduce:

Relative clauses
beginning with who,
which, that, where,
when, whoza or an
omitted relafive
proncun

Expanded —ed
Clauses as starrers

Elaoorafion of starters
using adwverial
phrasas

Cropping in an—ed
clause

Zentence reshoping
techniques

Moving sentence
chunis arcund for
different effects

Use of retorical
quastions

Etage directions in
spaech

Model werbs

Develop:

Use of main and
subordinate clousss
within complex
senterces with ful
range of connectives

Year &

Infroduce:

Usze of acfive and
passive verbs to
create effect and
to affect
presentation of
information

Difference
befwesn structures
typical of informal
speech and those
approphate for
formal speech and
writing

Develop:

Zecure use of
complex sentences
with full mange of
conjunctions

Use of rhetorcal
questions for
persuasion

Use of expanded
naoin phrases fo
CONVEY
complicated
information

concissly
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Word Struclure/Langeage

EYFS

Determiners -

the, a, my, your,
an, this, thaf, his,
her, thek, some, all
Prepositions -

up, down, in, inta,
ouf, o, onfc
Adjsctives
Adverbos

Similes using “like”

Year 1

Prepcsitions -
inside, outtide,
towioeds, acrozs,
under

Dieterrniners -
laits of, many,
mare, those, these

Adjecfives to
describe
accurately

Aliteration

Similes using
Q5...O5...

Precks, clear

language fo give
information

Regular plural
nown suffines -5 or -
es

Suffizes that can
be added fo werbs

How the prefix un-
changes the
meaning of veros
and adjecties

Year 2

Prepositions -
Behind, above,
clong, befors,
between, after

Twao adjectives fo
descrlbe a noun

Agdverbs for
descrption

Adverbs for
information

Ceneralizers for
information

Formation of nouns
using suffixes

Formation of
adjectives using
suffixes

Use of the suffixes —
er and —ast to form
comparisons of
adjectives and
adwverios

Year 3

Prepositicns -

Mext to, by the side
of, in front of,
during, through,
throeughout,
becouse of

Powerful werbs
Boastful language

More
specific/technical
vocabulary fo odd
detail

Neouns formed from
prefixes

Word fomilies
lzased on common
wiords

Uze of determiners
g or an according
to whether next
word begins with o
vowel

Year 4

Prepositions -

At undesmeath,
since, towards,
Eeneath, beyond

Conditicnals -
Should, could,
would

Cormparative and
superiative
adjecfives

Proper nouns

Grammatical
difference
Eetween plural
and poszessive —=

Standard English
forrns for ver
inflections instead
of local spoken
forms

Year 5

Metaphor
Personificaficn
Onematopoeia
Empfy words
Develop uss of
technical
language
Converfing nouns
or adjectives infa
werls using suffixes

Werk prefizes

Year &

Build in literany
features to create
effects

Difference
cetwean
wocabulary typical
of informal speech
and vocabulary
appropriate for
formal speech and
writing

Horee words are
reloted as
symamyms and
antonyms

EYFS

Finger spoces
Full stops

Capital letters

Year 1

Capital letter for
names

Capital letter for
the personal
pronoun |
Gluesticn mark
Exclamaticn rark:
Spesch bubble

Bullet point

Year 2

Commas fo
separate items in o
list

Comma after v
opensr

Speech marks for
direct speach

Imniplicithy
undersfand how to
change from
indirect to direct
speech

Apostrophes to
mark contracted
forme in speling

Apcstrophes to
rmark singular
possession

#excessivelyclear

Year 3

Colon before a list
in instrucfions

Hlipses to keep the
reader hanging on

Securs uze of
inverted commas
for direct speech

Use of commas
affer fronted
adveriials

Year 4

Comimas to mark
clauses and to
mark of frented
adwverbials

Full punctuation for
direct speech

Apostrophes fo
mark singular and
plural posseszion as
ocpposed to = to
mark @ plural

Year 5

Rhetorical guesfion
Doshes

Brackets, dashes
and commas for
parenthesiz

Colens

Use of commas fo

clarify meaning or
avoid ambiguity

Year &

Uze of the semi-
colon, colon and
dash to indicate a
stronger sulbbdivision
of a sentence than
a comma

U=e of colon to
introduce a list and
semi-colons within
a list

Bullet points to list
information

Howw hyphens can
be used to avoid

ambiguihy
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EYFS

Finger spoce
Letter

‘Werd
Sentence

Full stop
Capital letter

Sirnile — “like’

Year 1

Punctuafion
Guestion mark
Exclamation marc
Epeech bubble
Bullet point
Simgulowf phural
Adjective

Werk

Connactive
Alliferation

Simile — ‘as’

Hunslet Carr Primary School

Year 2

Apostrophe
[controcficns and
singular possession]

Commas for
description

Spesch mars
Advert
Statement
Guesiion
Exclamation

Command (bossy
wvers)

Tense (post,
present, futurs]

Neoun
Noun phroses
Gensralisers

Subecrdinafing
conjunclions

Terminology
Year 3
Word family
Conjunction

Cocrdinafing
conjunction

Subordinating
conjunciion

Clouse
Subordinate clause
Prepaosition

Direct spesch
Inverted commas
Prefix

Ceonscnant

Wowel
Determinear
Synonyms
Relaiive clause
Relative pronoun
Irnperative

Colen for
instructions

#excessivelyclear

Year 4

Pronoun

Possessive pronoun
Advertial

Frented adverbial

Apostrophe — plural
possession

Year 5

Relafive clouse
Relative pronoun
Meodal verk
Parenthesis
Bracket

Dash

Determiner
Cohesion
Arniiguity
Metaphor
Personificafion
Cnomatoposia
Rhetorfical question

Tenzs: prezent and
post progressive

EFLEKEFEEER

Year &

Ac_ﬁvE and passive
voice

Subject and object
Hyphen

Synomym

Antonym

Caolon

Eemi-colon

Bullet points

Ellipsiz

Subjunctive
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Appendix 4 - Example Moderation Grid

Writing Moderation Grid - Year 1|

Working towards the expected standard for Year 1

Begin fo punciuote senfences using capital letter and a full stop.

Identify the phonemeas in some unfarmilior words.

Zpeling some commeon exception words and days of the wesk

Storting to form lower case letters in the corect direction.

Starting to form capital letters and the digits 0-2

Uzing spacing betweean words in most pisces of writing.

Working at the expected standard for Year 1

Beginning to punctuofe sentences using capital letier and a full stop, guestion
miark or exclamation mark.

Joining words and clouses using and.

Spell words containing ecch of the 40+ chonemeas already taught.

Ipeling many common exception words and days of the week

To use cagital letters for names, places, days of the week and for the personal
proncun | most of the fime

To use the prefix un- in some of their wrifing.

To start to use the suffixes —ing.- ed and erin some of their wiiting where the root
wiord does not need to be changed.

Begin fo form lower cose letters in the comect direction, starting and finishing in
the right place.

Form capital letters and digits from O-F

Lecving spaces betwesn words.

Working at greater depth within the expected standard for Year 1

Using capital letters, full stops, question marks and exclomation marks mosty
corracthy.

Speling most common excepdion words.

Using fhe prafic —un and the suffixes ing, ed,. es (where the root word does nof
hawve fo be changed) in most of their writing.

Foming capital letiers, lower case lefters and digits 0-% comactly in most of their
wiriting.

#excessivelyclear
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Appendix 5 - Talk 4 Writing Editable SmartNotebook Slides

odel P
Key features to be taught from ‘Progression in Writing'
document:
Key language focus:
Suggested innovations;
Tootkit plan:

Imitation Week

Writing Lessons
Grammar focus and games:
SN s g SO Creative hook
Dvama actiuiting Daily text map with oral recital

Drama activities

Daily grammar focus applied through daily short
burst writing

Children write model text at the end of the week for
basic skills practise

#excessivelyclear
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Appendix 6 — Individual Target Cards

Individual Writing T

Target Date evidenced

#excessivelyclear
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Appendix 7 — T4AW Story Actions

Key connective

Action

Once upon a time

Open hands like a book

Early one morning

Hands to one side of head and pretend to wake up

One day

One finger up and a wave of hand from left to right

Long, long ago

Tapping a watch.

Who

Finger circle index finger in air

First One finger up

Next 2 fingers pointed to one side

Then One finger in a half circle motion left to right

But Fingers down

Because Hands out open palmed

At that moment

Suddenly Hold hands up either side of face and show surprises on

To his amazement

Unfortunately

face

However Wave pointed index finger

Luckily Hands raised open as if in thanking

After/after that Roll hands over in turning gesture

So Hands at the side of body, open palm.

Finally Palm facing audience like a police man stopping
traffic

In the end Bring hands together as if closing book

Eventually/Finally

Actions for individual stories can be added to identify characters, action and
feelings. These may be specific to each story to exemplify the particular
character eg actions for long hair for Goldilocks. However, it must be
remembered that actions are to support the storytelling process and should
not get in the way of the fluency and flow of the story.

#excessivelyclear
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Appendix 8 — Reading as a Reader/Writer Pro-forma

Questions Connect
Predict Eest
Infer Evaluate
Eroding as o Writer
Ideas Word Chaice
Organisation Sentence Fluency
Vaice Conuentions

#excessivelyclear
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Appendix 9 - Close Reading TDQs

Reading Reconsidered - Text Dependent Questions

Denofotion G - Asks what o word of phvase specifically means.

Explanafion Q - Asks who! 6 werd of phrase means in Ihis
porficular selfing.

Connolotion @ « Asks what o word implies In fhis conbext and how that
affechs the meaning or fone.

Figurotive /Uleral Q - Asks o child o compare ihe figurafive meoning
fo the IRerol and ok whet affect the willer hod by choosing those
specific words.

Sensitivity Q - Ask a3 child ko consider how the line or porogroph
would be different If another word hod been used insteod.

Missing Word Q = Ask o child fo consider what weeds they would hove
expecied fo be in o ine ond why they think ihe outhor has
deilberciely lef them outl.

Poruphrase Q - Aska o child fo restole the line in simpilfied words
fo express s mecning cleory,

Key Une Q - Asks chout the ideas and feelings thot ihs ine gives
Ihe reoder that might not be explicitly expressed in ihe lext.
Relerance G - Asis whot 0 sentence or line refen Jo.

Sentence Struchure Q - Ask how the sentence has been skuchured
affech the meoning.

Allusion Q = Asis o child fo consider how the senfence or Is simiar fo
what ey might hove reod elsewhere.

Key Uine Q - Asks obout the role ihls line plays In the passoge and
compares if fo similor sentences elsewhaere in the lext

Releronce Q - Asks whot o sentence or line refens fo.

Sentence Siructure Q - Ask how the sentence has been struchured
affech the meoning.

Figurofive/Uleral Q ~ Asks o child Yo discuss he meaning of the
In e text , §)

Summory Q - Asks o child fo ciatil he main elements of

poragroph into the most imporiant ideas.

Delneation Q - Asks o child fo follow © theme of chorocter in o
text and fo foce thek fimelne or sequence of ideas.

Finlle Evidence Q - Asks o child fo frock evidence fhroughout o
seclion of fhe text using mulliple source of evidence.

~Asks & purpose
poragraph i in relafion to he res! of the fext.

Dramalic irony Q - Asks o child fo discuss ther knowfedge of evenhs in
o text compared o ihe knowledge of the charochers In e jext
Extended Metaphor Q - Asks o child 1o foce o melophor across a
rumber of lines and paragrophs in o text.

#excessivelyclear
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Appendix 10 - Boxing Up Grid

FEERFREER

Original Version

Purpose

Class Innovation
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Original
Version

Purpose

Individual
Innovation

These two columns
should be completed
by the teacher before

asking the child to

complete the final
column with their
Innovations

These two columns
should be completed
by the teacher before

asking the child fo

complete the final
column with their
Innovations
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Appendix 11 - Toolkit Examples

weltuym L o "
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Appendix 12 - How to adapt the levels of Sophistication for HAs

e Substitution: changing words, characters aspects of settings etc
e Addition: adding to or embellishing to expand/extend a text

e Alteration: altering part of a text in ways that change the course of
events

e Before and after: writing prequels and sequels
e Reordering the text: e.g. time-slips, flashbacks, time switching

e Genre switching: changing text type e.g. switching a story to an
information text/ newspaper report

e Change of view: telling text from another’s point of view.

#excessivelyclear
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Appendix 13 - Spelling Skills

E2RKFEEER

" Sounds

C onnecttons

Think about:

+* Break it in to sounds (d-ow-n)

+* Break it into syllables (kan-ga-roo)

*remembef every syllable has a vowel sound

28 Mispronounce it (Wed-w-day)

\/

Think about:

., ofs

** Word families e.g. muscle muscular

< Refer to the meaning of the word eg. bi + cycte
= two + wheels

7

%* Root words e.g. spell the root word and add a prefix or
suffix e.q. slow, slower, slowly, slowest

#* Link similar words e.a sign, signature, design

+* Word origins — some words have history -

it might help you learn the tricky spellings

\/

" Visuals

Y - 4

Think about:

+* Look for similar patterns in words eg.
bright, sight, might, fight
height, weight

+* Look for words within words e.g I AM in

parliament

\/

" Mnemonic
becausep?‘.

" Big elephants can always |

understand smaller
Think about:

elephants.
A rhyme or saying that will help you

remember the tricky parts
eg. neCeSSary
one Collar

two Sleeves

\/
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